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Background 
 

ducation constitutes one of the foremost components of most of the 

counter-violent extremism (CVE) models and frameworks currently being 

implemented in the Muslim-majority and Western countries. In countries 

like Pakistan, where education, both mainstream and religious, is 

considered by many to have been a factor in the promotion of ideological 

radicalization and violent extremism, the need to promote inclusive and tolerant 

educational narratives becomes even more significant and pressing. 

Against this backdrop, Pak Institute for Peace Studies (PIPS) engaged leading and 

senior faculty members–mostly from Islamic studies and Arabic departments1–of 

universities and colleges from across Pakistan in three two-day academic and 

intellectual dialogue-cum-training workshops in 2016. The purpose was to influence 

teachers as well as educational discourse in support of inclusive, tolerant and 

harmony-supporting education including education curricula. This report provides a 

summary of the proceedings of these workshops including key findings and 

participants‟ responses collected before and after each workshop through two types of 

survey questionnaires. 

The rationale for the workshops was built upon on the available evidence that 

Pakistan‟s education system is, as deemed by many, one of the factors of extremism and 

persecution of minorities in Pakistan. While most of the emphasis is put on the 

institutions of religious education, or madrassas, when it comes to discuss the causes of 

intolerance and radicalization in Pakistani society, many scholars believe that a great 

deal of problem also lies in the public school system, which subsequently feeds into the 

higher education system of colleges and universities.2 C. Fair contends in her paper on 

militancy and madrassas that the public school system in Pakistan works on a basis of a 

curriculum that is highly likely to engender intolerance and promote the concept of 

conflict resolution through violence.3 S. Hafeez has made the point in these words: “Any 

                                                           
1
The rationale for initially engaging teachers of Islamic studies and Arabic is provided in the 
άaŜǘƘƻŘƻƭƻƎȅέ ǎŜŎǘƛƻƴ ƻŦ ǘƘƛǎ ǊŜǇƻǊǘΦ 
2
 tŜǊǾŜȊ IƻƻŘōƘƻȅΣ ά9ŘǳŎŀǘƛƻƴ wŜŦƻǊƳ ƛƴ tŀƪƛǎǘŀƴΥ /ƘŀƭƭŜƴƎŜǎ ŀƴŘ tǊƻǎǇŜŎǘǎΣέ ƛƴ Pakistan: Haunting 

Shadows of Human Security, ed. Jennifer Bennett (Dhaka: BIISS, 2009), 58. 
3
 Quoted by Safiya !Ŧǘŀō ƛƴ ƘŜǊ ǇŀǇŜǊ ƻƴ άtƻǾŜǊǘȅ ŀƴŘ aƛƭƛǘŀƴŎȅΣέ Conflict and Peace Studies, 1(1), 75. 
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